The aforementioned procedures will now be briefly described and illustrated, in alphabetical order.
Adaptation
Adaptation is used in those cases in which the type of situation being referred to by the SL message is unknown in the TC and translators create a new situation that can be described as situational equivalence (Vinay and Darbelnet 52-53). Thus, it can be understood as what other authors have called cultural, dynamic or functional equivalence (cf. 2.7.). It actually refers to a SL cultural element that is replaced by another term in the TC. This would apply, for example, to Christmas pudding , and its possible translation into 'turrón' mentioned above.
There are situations in which adaptation seems, to some extent, necessary: in advertising slogans, or children's stories, for example. In other cases there are certain conventions, more or less generalized, as regards adapted translations of foreign cultural elements in the TL. This applies, for instance, to weights and measures, musical notation, generally accepted titles of literary works or geographical names, etc. The basic goal of the translator when trying to 'adapt' the translation is to have a similar effect on the TL readers, 'domesticating', in a way, the cultural terms.
Borrowing
Borrowing a term is taking a word or expression straight from another language, without translation. The procedure is normally used when a term does not exist in the TC, or when the translator tries to get some stylistic or exotic effect. It can be "pure", if there is no change of any 
Practical realities: strategies used to translate cultural terms
The fifteen procedures mentioned in the previous section are, according to many experts, the main translation strategies that could be used when dealing with problems that students can face in translating texts. Malone (2), for example, indicates that such strategies or procedures "will serve either as tools for the study of completed translation (the analytic mode), or as helpmates in the act of translation (the operative mode)". And Jääskeläinen? considers that the strategies used by a translator are skills and procedures that promote the acquisition and use of information, and may be associated both with the product (the translated text), as well as with the process of translation itself, whose strategies "are a set of (loosely formulated) rules or principles which a translator uses "global strategies refer to general principles and modes of action and local strategies refer to specific activities in relation to the translator's problem-solving and decision-making" (Jääskeläinen?16) .
Empirical study
The following pages show the results of a study carried out to analyse the strategies that 96 students employed when translating cultural terms from English into Spanish and vice versa.
Students were in their third year of a Programme in English Studies at the Universitat Jaume I of Castellón (Spain), and the course they were taking was English -Spanish translation II (which focused on the translation of literary texts). All of them were Spanish and their level of English was certainly advanced. Most of them (83.3%) had also stayed in the UK at least one academic term (as Erasmus students), so one can indeed assume that they were sufficiently familiar with the cultural terms used for this study. The analysis focused on the translation of fragments of four literary texts (two in Spanish and two in English), all of them including a large number of cultural terms. In each of the four fragments, a total of 40 cultural terms were selected, which are outlined below:
T1. The food of fiction (written by A. Lang). In this poem 11 cultural terms were identified:
(1)Of Scott's or Ainsworth's "venison pasty"
(2)Beefsteak pudding (8)En sanfermines también suenan el txistu, la gaita, las fanfarres y multitud de grupos, (9)Acudir diariamente a la corrida sin ser aficionado (10)Algunos traspasan la barrera del desmadre para instalarse en la imbecilidad cuando agarran a los toros en el encierro T4. La romería (short story written by C.J. Cela, who was awarded the 1989 Nobel Prize in Literature). The fragments students had to translate included these 10 cultural terms:
(1)La romería era muy tradicional The different procedures (described in section 2) used by the students to translate these cultural terms were analysed. Of course, translation procedures and strategies were explained in detail and exemplified in advance in several lectures of a theoretical and practical nature. As can be noticed, students used the procedures of adaptation (24.32%), description (22.03%) and borrowing (18.23%) much more often than the rest. Each of these three procedures is illustrated in the following translations:
Results
(a) ...cups of tea were ever brewed ... 'preparaban café'.
(b) the Christmas roast 'la cena de Navidad típica en Gran Bretana'.
(c) It dropped the prefix "Grammar" … 'Perdió el prefijo Grammar '.
In the case of adaptations, students have opted for terms in the TL whose function is similar to that of the SL term, and have adapted them to the TC, as in (a) above. In the case of descriptions, students sometimes paraphrased the meaning of the cultural linguistic expression, probably having in mind to produce a TL text that reads more fluently. More than half of the descriptions used by the students, however, were in footnotes or translator's notes, as can be appreciated below.
Art
Footnotes can indeed help readers to understand the SC but, when the translation is sprinkled with many footnotes, the end product may not appeal to the common reader:
Note: Tom y Ruth Pinch son personajes de la novela Martin Chuzzlewit , escrita por Charles Dickens.
Note on Commercial School : with the aim of training boys for the civil service, the army, the world of commerce and university.
As regards borrowings, it is worth mentioning that in most cases students' translations were certainly 'foreignizing' (Venuti 240) and the end product did not seem natural and coherent at all, as in the following translation:
El "venison pasty," de Scott o Ainsworth [...] El beefsteak pudding hecho por Ruth.
Their choice could, however, be justified in some translations, as stated by Mayoral, who argues that, depending on the aim and the potential readers of the translation, SL cultural features can be primarily preserved due to stylistic reasons, whereas transforming and adapting them to the TC aims at obtaining a fluent discourse and ensuring easy readability (88).
Students also made recourse, quite often, to other three procedures: equivalence (12.18%), explanation (7.60%) and literal translation (6.14%). Significant examples could be: The use of compensations (1.20%) and generalizations (0.26%) was surprisingly low. Here is one of the cases of generalisation:
To use the Fotheringay's own diction Para utilizar la propia dicción del lugar.
Comparing both texts, it is worth noting the greater amount of borrowings and descriptions used when translating text 1, probably with the intention of maintaining the typical and perhaps exotic names (in the case of borrowings), or to explain British dishes and all the references to Dickensian characters as well as the literary works that appear in the poem. Table 2 shows the procedures used to translate the 20 cultural terms from Spanish into English In the first example, the borrowing could perhaps be avoided, using some similar term in English,
as 'a picnic', 'a mid-afternoon snack' or even 'something to eat'. The same can be said for the description or explicitation in the second example, which seems totally unnecessary.
As in the case of English-Spanish translation, students were also prone to resort to equivalence (10%), adaptation (7.21%), compression (6.92%) and explicitation (3.75%), as can be observed below:
(a) a lo hecho, pecho: aquello ya no tenía remedio y, además, a burro muerto, cebada al rabo 'it's no use crying over spilt milk: there was nothing they could do about it and, besides, it's no good being wise after the event'.
(b) … asciende por encima de la Casa Consistorial anunciando el inicio de la fiesta … '…rises up over the town hall announcing the start of the feast…' (c) En sanfermines también suenan el txistu, la gaita, las fanfarres y multitud de grupos 'During sanfermines you will also hear other types of music and a multitude of groups of all types and qualities'.
(d) …s e pasó el resto de la manana apretándole una perra gorda contra la picadura 'she was the rest of the morning pressing a "perra gorda", a coin that existed in Spain in those days, on the sting'.
None of the students used the procedure of calque, particularisation, substitution or variation, and only one of the students used modulation:
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También nos cansamos los demás y nos aguantamos. !Pues estaría bueno! 'We're getting tired too and we're putting up with it. That's not good!'
A summary and comparison of the procedures followed by the 96 students is presented in Figure 1 .
The black columns indicate the procedures used when translating from English into Spanish and the values specified in the shadowed columns correspond to the terms translated into English. The frequent use of adaptations (in English-Spanish translation) and borrowings (in Spanish-English translation) is evident. In the case of adaptation, which is probably the strategy that subverts the original more than the others, this high use may be due to learners' greater awareness of the SL culture, which makes it easier for them to find cultural equivalents. In the case of borrowings, the reasons for preserving the SC terms in their translations could be the difficulties involved in back translation (or translation into a foreign language); but we can also perceive an attempt to highlight the conventions of the SC as different from those of the TC, or even as some sort of maintenance of the SC and resistance against the dominant TC.
Results also show some preference for descriptions. It seems that, when facing culture-specific terms, students do really know what they imply or denote, but cannot always find an equivalent term in the TL, so they tend to describe it. As regards equivalence, compression, explicitation and literal translation, there are no quantitatively significant differences in the strategies used for the translation of texts into the native language and for the translation into their foreign language. The small percentage of use of the other procedures (calque, compensation, generalization, modulation, particularization, substitution, transposition and variation) could perhaps be explained by the fact that not all strategies can be equally applied to culture terms.
Still, it is important to point out that the use of these translation procedures or strategies should not be viewed in isolation, and that they need to be put into context. Also, one cannot consider some procedures as better or more appropriate than others, since their use depends on the aim of the translation, the translator's attempt to subvert or maintain the SC, the potential readers, the cultural distance between the SL and the TL, etc.
Finally, though it does not follow directly from the quantitative results presented in the previous paragraphs, reference should be made to the fact that in many instances there was not much coherence in the translation method used by the students. They translated several cultural terms having recourse, in the same text, to adaptations or cultural equivalents, as well as borrowings, thus combining indiscriminately a foreignizing and a domesticating approach. In some other occasions, one could also discern that students seemed to focus only on translation problems (the cultural terms that had no equivalent in the TL), and not on the text as a whole and the coherence it should have.
Conclusion
The present paper has first made a quick reference to some theoretical aspects concerning cultural terms, mainly to the most important typologies and classifications proposed, as well as the translation procedures or strategies that can be used to translate these terms.
Despite the fact that translators have been carrying out their task for more than two thousand years, some scholars (Santoyo, García Yebra, Yifeng, etc.) consider that, in some cases, translation is Art and Subversion No. 1 -Year 3 12/2012 -LT.1 impossible, basically when one has to translate poetic texts or those of a cultural nature. Of course, when "gaps" between two languages and cultures exist, to achieve a perfect transfer will be very difficult, and cultural gaps certainly seem to prove the problematic nature of translation. Yet, according to Kade (93) , from the linguistic and communicative perspectives, everything conceivable by the human mind must be capable of being expressed in any language. And, since anything that can be said in one language can be expressed in another (Nida and Taber 4), we can infer that everything can be translated from any given language into any other language. Therefore, the and adaptations (both in direct and back translation), so one can say that this typifies, to a greater or lesser extent, students' both subversion and preservation of SC elements.
In some occasions students should also try, perhaps, to have some "freedom" when translating these cultural elements, since their main problems were basically that they either (1) focused primarily on the cultural elements and not on the language and the style of the text, just trying to 'adapt' the SL culture to the TL culture, or (2) they focused mainly on language and style, preserving elements of the original culture and not rendering the message accurately (Venuti 240).
A balance between domesticating and foreignizing the TL text would be the most appropriate, though, in line with Levine, we can say that, to a certain extent, "a translation must subvert the original" considering "what is lost and can be gained in crossing the language barrier" (Levine 83).
Of course, the results obtained here cannot be extrapolated, since they would probably have been different if we had analysed a larger number of literary translations, a larger number of students, a greater variety of texts, or even if more languages and cultures had been involved. It would have been equally interesting to compare students' translations with the ones carried out by renowned translators, but that certainly exceeds the scope of this paper.
